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Our Teaching Principles 
 

A Knowledge-Rich Experience 

Our curriculum vision is based around the principle of us delivering and students remembering 

the powerful knowledge which will be so important for the rest of their lives. We ensure that our 

curriculum is knowledge-rich, and so we have developed teaching approaches in the classroom 

which support this aim, enabling our students to get the most from each lesson. 
 

Knowledge and Assessment Organisers  

and Knowledge Books 

One of the key elements of learning at Colton Hills are our Knowledge and Assessment 

Organisers, which students are given for each topic that they study in all subjects.  

Students keep them all with them every day in their folders, so that they can always have access 

to knowledge. These booklets contain key subject knowledge, extended reading opportunities, 

access to cultural capital materials and examples of examination excellence. It is worth noting 

that all students have access to the same knowledge – we believe in parity of experience and 

high expectations of all our students.  

We support our knowledge-rich teaching with proven teaching and learning strategies which 

enable our teachers to be as successful as possible in delivering excellent lessons. We call this 

philosophy Maximum Learning, and it underpins everything that we teach. 

 

Maximum Learning at Colton Hills 

Maximum Learning is a concept that is at the heart of all teaching and learning at Colton Hills. For 

teachers this is about making the learning process as efficient as possible so that no time is wasted. From 

a student point of view, it is about giving your all in every lesson, every day and knowing that teachers 

will not accept work that is less than their best effort. 

The school’s knowledge rich approach fits with Maximum Learning as a student can only get the most 

from their learning if they have access to the all the knowledge for each topic and this is one of the 

reasons why the Knowledge and Assessment Organisers have been designed in a way for students to 

have easy access to the essential knowledge. 

 

 

 
 



The Colton Hills Way of Teaching  
The teaching that we do is designed to ensure that these curricular aims are achieved. 

We call this our Colton Hills Way of Teaching, and we ask that our teachers refer regularly to 

this policy in order to continually refine and their practice for maximum impact. This policy 

underpins our teaching strategies, our CPD offer and our quality assurance of the school. 

 

 

C ontext 
Know the Big Picture. Be clear about why you are teaching what you are 
teaching. Not just exam results – why is this important? How will it make a 
difference to students’ lives? Give all lessons clear significance and purpose. 
Demonstrate your strong subject knowledge in exploring wider contexts. 

O rganised 
Create seating plans which aid efficient teaching and sets the right 
atmosphere. Ensure that resources are ready and pre-distributed where 
possible. Organised lessons have focus and allow thinking to flourish. 

L ong term 
Place all learning into the context of past and future learning and consider 
the genre. Recall, retrieve and revise, linking areas of the curriculum and 
call back to previous experiences in your lessons and those of others. No 
lesson is an island.  

T ransitions 
Create sharp transitions which have impact and signify changes. Use voice, 
a hand up, countdowns and silence to stop work, and countdown into new 
activities. Inject pace to get them working and slow down for deep thinking. 

O ptimistic 
Have high expectations of all students of all abilities. Show high professional 
values and give your classroom an aspirational feel. Praise effort, not 
achievement, and get them to dream big whenever possible. 

N o hands up 
Target your questions to ensure student accountability and inclusive teaching. 
Look out for and identify ‘hiders’ and challenge them first. Probe students to 
develop their answers. Create a culture in the classroom where students are 
able to critique and develop the answers of others. 

H ello 
Set the tone for the lesson from the very start. Have a high quality, consistent 
greeting routine which promotes punctuality, calmness and purpose. Be 
welcoming, but establish authority from the start of the lesson. Make this 
consistent, and it will soon become a routine part of lessons. 

I ndividual 
Know the class inside out. Who are the PP/SEN/EAL students? Where do 
they sit and what special provision is required for them? Be aware of what 
individual students respond well to. All students need to be stretched and 
challenged. Add more layers of support rather than make the work easier. 

L earn 
together 

Use group work to aid learning, assist in social and linguistic development. 
Set up interdependence, so that students feel that their success is built upon 
the need to work together. Ensure accountability by assigning specific roles. 
Set up tasks that encourage students to ‘think together’. 

L ove reading!  
Include demanding texts in lessons and make sure reading activities are 
planned carefully, using tools such as the PLANETS template. The more that 
reading is practised, the quicker students move through texts and are able 
to summarise pieces of writing. We are all teachers of reading. 

S peaking and 
Listening 

Use talk to promote reasoning, conceptual understanding and reading 
comprehension. Model good talk skills in whole class discussions. Ensure 
students are able to rehearse answers with another student before giving a 
detailed answer to the class. This is also a prerequisite for good writing. 

W ork through 
Any high challenge skill should be modelled before students attempt it. Use 
academic language to show the standard you want. Once they’ve done it, 
draft and redraft. Never accept poor work from students – give it back if it 
is still not up to your standards. 

A sk, ask, ask 
Mix your questions, asking for simple answers for concrete facts and open-
ended questions to promote deep thinking. Build up questions to your big 
question. Give thinking time to develop quality responses to questions, and 
give quality feedback in books to demand even more. 

Y ou 
The quality of the lesson starts with you. You are the defining factor in the 
classroom. You make the weather. Never allow yourself to make excuses for 
poor learning in your lesson. Be reflective and demand more. 



The Expected Five 
Our Colton Hills Way of Teaching policy has been influenced by a range of different educational 

thinkers, but most central is the work of Doug Lemov and his book ‘Teach Like a Champion’. The 

book contains many excellent practical teaching strategies, and focuses on lessons which create 

engagement, pace and depth and where all students are expected to participate well. We are 

confident that our teachers have a good grounding in these strategies and support this further 

by ensuring that all teacher development activities link back clearly to this policy, creating 

consistency in teaching across the whole school.  

Even within this policy, however, we go further 

to focus on the most key elements of successful 

teaching with our Expected Five. These are the 

five strategies that we believe make the most 

difference in creating a high-challenge 

learning environment and we ask our teachers 

to make these their highest priority in every 

lessons. We focus on creating lessons with pace 

and energy where questioning is paramount 

and where all students are expected to 

regularly being involved. This, we are confident, will enable our students to achieve well. 

 

Classroom Routines 
To ensure consistency across the school there are set routines for lessons that must be followed in all 

lessons, and that our students should come to expect at all times. 

In summary, they are: 

1. Meet and greet students from a safe distance as they enter the classroom (uniform to be 

corrected on entry if necessary).  

2. Students to get out their equipment out place on the desk, bags underneath tables and coats on 

the back of their chairs.  

3. Formal greeting routine where students are asked to stand BEHIND THEIR CHAIRS and are 

asked to be seated by the teacher-shows a clear start to the lesson.  

“Year …. Please stand, good morning/afternoon year … Class reply – good morning 

Mr/Mrs …… Teacher – please take a seat” 

4. Students to sit in their seating plan, with an appropriate starter activity (on screen) ready on 

entry wherever possible. 

5. Lessons should be taught with doors open (unless it’s a fire door) 

to allow for our open-door philosophy. 

6. Routine for full engagement – “STOP (Hand up), COUNT DOWN 

3, 2, 1, EQUIPMENT DOWN, Track the teacher, Listen to the 

speak and sit up straight.” 



Lesson Structure 
This recommended approach that works well, rooted in ideas about the 

brain, long-term memory, cognitive load and the science of how the mind 

works. Each topic of work has a ‘Big Question’ that can only be answered 

when all of the ‘small questions’ have first been covered. The small question 

would therefore be the title of each lesson and would be shared with the 

students alongside the lesson objectives and success criteria.  

 

Retrieval Phase 

This is where students are asked to recall and use information from previous lessons. This helps students 

to understand where lessons fit into the overall sequence with the wider Big Question and sets them up 

well to acquire new content that builds on where they left things from the previous lesson or homework. 

Lessons where Knowledge Books are used have five questions that relate to the prior learning but other 

strategies for different groups are equally effective, such as asking questions from ‘Last lesson, Last 

Topic, Last Year’. This should be a short activity that builds students’ confidence and memory skills. 

Knowledge Phase 

New information is shared with the students from range of sources such as teacher presentation and 

exposition, Knowledge and Assessment Organisers or video clips. This phase would include the teaching 

of new vocabulary which should be taught through text to give context and with examples of usage. 

This knowledge should be cultural capital-rich, and made as relevant to the real world as possible. 

Application Phase 

Once the task has been modelled by the teacher and the success criteria is clear, the students complete 

the task. Speaking and listening activities are encouraged prior to the completion of any writing to 

ensure all are in a position to complete the work to the best of their ability. Misconceptions are corrected 

throughout the duration of the task with ‘live marking’. Students are then asked to reflect on their work, 

share their ideas and listen to the thoughts of other students offering a critique where appropriate. 

Consolidation Phase 

This takes the form of a plenary activity where the students are able to review what they have learnt 

and revisit the original small question from the beginning of the lesson. Students are expected to be in 

a position to answer the small question at the end of the lesson and this could take the form of an ‘exit 

ticket’ or similar activity. There should be a clear sense of whether the key knowledge has been learned. 

Summary  

Beyond this, there is no set template that all teachers need to follow for all of their lessons in terms of 

precise timings and certain activities. Teachers are treated as professionals and given the freedom to 

construct their lessons in the way that will best serve the specific class in front of them. Once the lesson 

has been completed the teacher would be expected to reflect on the strengths and areas for 

development and share their thoughts with their subject departments. 
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Marking and Feedback Policy 
 

Effective feedback is the single most important strategy we can employ as practitioners to ensure students make good 
progress over time. Marking and feedback must be as efficient as possible both in terms of teacher time and what 
the students get from it to help them know how they are doing and what the need to do to improve.  

 

There are a number of essential components that represent the foundations from which the marking and feedback policy 
is built. The follow points must be in lessons  

• Live marking for literacy and misconceptions 

• All student response questioning e.g., use of mini whiteboards  

• Planning for quality questioning as part of The Expected Five 

• Regular use of visualisers to model students’ work 

• Regular peer and self-assessment  

 

Teachers are required to mark six pieces of work individually across the academic year for each student. Three of these 
will be the Cumulative Assessments and the other three are to be determined by the department. 

 
The key principle at the centre of the policy is that books are to be looked at more regularly but marked in the traditional 

sense less frequently. Below is the schedule that teachers are expected to follow as a minimum requirement of how regularly 

they should be reading the books and for collective feedback.  

 KS3 KS4 

Core Once per 2 weeks Once per 2 weeks 

Foundation GER, GEOG, HIST Once per 3 weeks Once per 3 weeks 

RS, Art, D&T, Music, Performing 
Arts, IT/Computer Science 

Once per 4 weeks Once per 3 weeks 

BTECs N/A Once per 3 weeks as an average of the year. 
Marking load will vary at different times of the year 

 

Staff would read through a set of books but will not be expected to write anything in each book other than a number. This 

number refers to the particular ‘Excellence Task’ that the student will be required to complete. Once the teacher has looked 

at the books, they will produce a ‘Responding to Feedback’ slide. This will serve as collective feedback for the class. See 

the example below. In the following lesson, students will, in green pen and under the title ‘Responding to Feedback’, 

complete the review of their work and then the Excellence Task. This means the students will fully re-engage with their work, 

evaluate their work and take more ownership over the quality of work they are producing. 

  

 

 

 

 

 

 

 

 

 

 

 

 



Key Stage 5 

The marking expectation is different at KS5 not just from KS4 but also between A Levels and BTECs. The principles of the 

Responding to Feedback slide for collective feedback are valid and it has the potential to save the teacher time and 

encourage the students to be more reflective and self-critical. However, this is not compulsory in the same way as it is in 

KS3 and KS4. The teacher is permitted to use their professional judgement as to what is suitable marking to push students 

to their potential. Across a whole A Level (this could be one teacher taking all the lessons or two teachers taking half each), 

the expectation would be that there are a total of 4 times per half where work is marked individually. Slides not expected 

in the same way. 

Quality assurance  

When the students’ books are looked at there should be a clear pattern of regular ‘Responding to Feedback’ and 

‘Excellence tasks’. When students have reviewed their work and completed the excellence task, there should be evidence 

of their changes being applied in a future piece of work to demonstrate progress. This is something that Curriculum Leaders, 

Success Leaders and SLT would be looking for during any work scrutiny. Departments would also be encouraged to bring 

books to a collective review along with a collection of ‘Responding to Feedback’ slides to share good practice. 

Marking and Feedback FAQs 

Question Response  

Can I still mark in the traditional 
way if I want to? 

If you want to write comments in each book, make a specific comment about 
effort or presentation, you may do so, but this is beyond the expectation. You 
will not be criticised for not doing this. Working in this way will result in a heavier 
workload. 

What happens if a student does 
not complete the review and 
Excellence Task? 

These components are compulsory, and the student should be sanctioned in the 
same way as for failure to complete classwork. A conversation is needed with the 
student to find out why the work has not been completed to this can be put right 
for the future 

I would like to mark more 
frequently than suggested in the 
policy. Is this ok? 

Yes, this is fine. From a workload point of view, using the collective feedback 
slide would save a significant amount of time. 

What about work scrutinies? Work scrutinies will take place on a regular basis (by CLs, SLs and in collective 
department scrutinies) but it is to see the quality of the review and Excellence 
Task and not judging any comments written by the teacher. 

How is evidence provided for 
more practical subjects? 

Where there is no opportunity to write ‘Responding to Feedback’ in books and 
complete the work from the collective feedback slides, teachers may be asked to 
supply a selection of the collective feedback slides themselves and conversations 
with students. 

 

 

 

 

 

 

 

 

 

 

 

 



Independent Study Policy 
 

Independent study is essential. It gives pupils the opportunity for research, develop independent learning skills and 

reflection. Through independent study, students are able to consolidate previous learning and prepare for future topics; 

extend learning in the classroom and assess progress towards their targets; receive feedback on the strengths and 

weaknesses of their work in each subject area and develop the skills they will need to in preparation for exams. 

The experiences of remote learning and student voice surveys align with what we already know around metacognition and 

how students learn. Consequently, the central principle of the independent study policy is that work should be set more 

frequently but should be smaller and take less time to complete and therefore mark. Platforms such as Bedrock, Seneca, 

First News and Microsoft Quizzes or Forms are student and teacher-friendly, provide excellent opportunities for pre or 

post learning for lessons, and are not labour intensive when it comes to teacher assessment and feedback. The opportunity 

to set longer pieces of work is still available as part of a wider range of tasks that teachers can select. 

The term ‘homework’ is replaced with ‘independent study’ and all independent study will be identified to students by 

teachers as either ‘Pre’ or ‘Post’ independent study. These changes highlight the importance of this work outside the 

classroom and emphasise the way that it will be fully integrated into the learning that is done in lessons. 

‘Pre’ Independent Study – this could be to ‘pre-learn’ contextual information and develop understanding or vocabulary. 

‘Post’ Independent Study - This comes from what students have learnt in class. This is where knowledge and skills can be 

practised, applied or consolidated for retrieval. 

Flexible Challenge – Periodically, departments will be asked to set an optional piece of independent study (such as 

Microsoft Form) around a topic which is not necessarily covered in class but would be an opportunity to build cultural 

capital. Achievement points would be awarded accordingly and would feature as an inter-house competition. 

Extra Credit pieces of work – Each department will provide suggestions of optional homework projects that students can 

complete which is beyond their normal studies. Students will be rewarded with achievement points and will feature in a 

special Extra Credit Exhibition where parents will be invited to see all the excellent work completed over the course of the 

year. 

High quality independent study is characterised by the following. It will be: 

 

• Planned in advance of the lesson and integrated into schemes of work to ensure relevance to current learning 

within the classroom 

• Identified as ‘pre’ or ‘post’ independent study to students. Teachers will explain where the tasks fits into the plan 

for the unit of work. 

• Differentiated to be accessible for all with an extra challenge for High Prior Attaining students 

• Accessible to all pupils, including those from lower socio-economic backgrounds and those whose home life may 

create additional obstacles to the successful completion of independent study 

• Varied to include a wide range of activities including; Seneca, Bedrock, Microsoft Quizzes/Forms, practice 

exam questions, reading, learning, problem-solving, completing research, essay writing, redrafting, 

producing presentations, carrying out simple experiments, drawing etc. 

• Assessed promptly and in line with the marking and feedback policy 

• Used to inform teacher planning 

 
How frequently should independent study be set? 
 
Students are expected to spend two hours a day on homework. This includes general reading and literacy, and numeracy 
tasks such as Time Table Rock Stars. Research conducted by the EEF states that students who conduct two hours of 
independent study per day perform significantly better than their peers who would do less. 
 
These independent study tasks can be prepared well in advance to save time. The self-marking facility of the likes of 
Microsoft Quizzes and Seneca mean that the teacher just needs to set the task and check the results at the end.  
 
Student planners will contain the homework timetable for the two-week timetable. This is so students have a rough guide 
of what they will need to be working on each night. It will also aid parents and carers in supporting their child. 

 



 

 KS3 KS4 

Core Once a week          
(up to 30 minutes) 

Once a week (up to 45 minutes) 

Foundation GER, GEOG, HIST Fortnightly              
(up to 30 minutes) 

Fortnightly (up to 45 minutes) 

IT/Computer science RS, Art, D&T, 
Music, Performing Arts 

Fortnightly              
(up to 30 minutes) 

Fortnightly (up to 45 minutes) 

BTECs N/A Fortnightly (up to 45 minutes) 

 
How is the independent study work set? 
 
Go4schools/Teams - more details for this section to follow. 

 
Roles and Responsibilities, including Monitoring and Evaluation 

 
Students are expected to: 

 

• Complete all independent study on time and to the best of their ability 

• Reflect on and discuss feedback about their independent study work in order to evaluate their own 

progress and plan next step. This will be in line with the marking and feedback policy. 

•  

 

 

Subject teachers will: 

 

• Issue independent study work in accordance with the whole school independent study timetable and according to 
the principles of high-quality independent study as outlined above.  

• Assess independent study promptly according to the agreed marking and feedback policy. 

• Monitor information about students’ completion, non-completion or late completion of independent study. 

• Issue sanctions and reward points relating to independent study in accordance with the whole school policy. 

• Communicate with parents/carers where there are concerns about the completion or quality of independent study. 

 
Curriculum Leaders will: 

 

• Fulfil all responsibilities as outlined for subject teachers, at the highest standard 

• Develop and review their own subject specific independent protocol to reflect the principles of this document 

• Ensure that independent study is integrated into departmental planning and that schemes of work provide 

adequate guidance for subject teachers about suitable independent study tasks 

• Monitor Microsoft Teams to ensure that quality independent study work is issued consistently 

• Carry out work sampling of Key Stage Three, Four and Five students in their subject area to monitor student 

response to independent study 

• Provide guidance on the effective differentiation of independent study for all groups of students in their 

subject area 

• Support subject teachers on all issues relating to independent study according to the school’s sanctions system 

 

 

 

 

 

 



Year    istory  ome or 

Task                                                                  

                                        

Purpose                                                                 

       

Expectations                                                          
                              

Expected duration                 

Due date                    

Year    omework Club is in room      

Independent Study FAQs 

Question Response  

Can I still set my usual 
independent study tasks? 

You may still set work that is longer and use the collective feedback model outlined 
in the marking and feedback policy. However, this would be more labour intensive 
for the teacher. It makes sense to vary the types of independent study that are set, 
and this is where things like Seneca or Microsoft Forms can be useful. 

What happens if a student does 
not complete a piece of 
independent study? 

This will result in a stage 2 sanction and a conversation to find out why the work 
has not been completed. If this persists, the issue would be referred to the 
Curriculum Leader and Success Leader. 

Isn’t this approach unfair on 
students who do not have access 
to smart phones, tablets or 
computers? 

Work has been done to ensure students are supplied with technology and house 
teams are aware of any issues. The school can support with loans of technology. 
Most students have access to a device to complete online tasks. For those who do 
not, opportunities to complete independent study in school during period 6 are 
available. 

How often should I set 
independent study? 

This depends on how many times across the week you see a particular class. See 
the independent study table above below for more information. 

What should the ratio of ‘Pre’ 
and ‘Post’ independent tasks be? 

There is no set ratio as long as there are some of each over each half term. 
 owever, the school has done a great deal of work on retrieval and so ‘post’ tasks 
should be spaced a suitable point to ensure students are able to retain key 
messages. 

 

Additional points 

• The purpose of the task is to be made explicit when set 

• All independent study must be set using the template below to ensure uniformity across 

the school. 

• The minimum expectations of each task are to be made clear 

• Students are to have at least two evening to complete a piece of work. 

• To ensure equity within a subject, all task will be selected at the start of the term and 

shared then shared on a week-by-week basis with parents via text messages. 

• Each subject identifies a range of voluntary tasks that can be completed to generate of 

love of the subject – Flexible Homework. These are mapped across the year in the 

student planner. 
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Literacy and Numeracy 
We know that for our students to be successful, they need to be highly literate and numerate and 

we place these skills as central to our curriculum. All students have a significant commitment of 

time to English and Maths as part of the curriculum throughout Key Stages 3 and 4, and our intent 

is that all students leave school with the skills necessary to achieve good qualifications in English 

and Maths, as these are the gateways to many of the opportunities that can follow. 

Literacy 

Central to our teaching approach is a focus on literacy and reading. We support our entire 

curriculum with a high level of focus on reading because we know that literacy is vital to 

educational success and social mobility. We build this into our curriculum in several ways, such as 

through Library Lessons in Key Stage 3 English, the use of the 

Accelerated Reader and Bedrock Vocabulary programmes, 

twenty minutes of reading time per day with our weekly Drop 

Everything and Read strategy and an increase of the 

extended reading that students do in all of their lessons.  

In addition to these wider strategies, we have supported our 

teachers and students with a strong focus on the skills of 

reading that they develop in each lesson. Working with 

advisors from our Local Authority, we have developed our 

PLANETS reading strategy, which teachers use when getting students to undertake reading in 

their lessons. These are the unspoken reading skills which enable students to decode challenging 

texts and make meaning out of them in ways which will support them in exams and beyond. 

Our mentality at Colton Hills is that whilst we may teach different subjects, we are all teachers 

of reading, and this is pivotal to the focus of our school. See the Literacy Action Plan in the 

appendix 

Numeracy  

At Colton Hills, we have a passion for mathematics that many of our students share, reflected in 

our strong and improving outcomes in this area. We build on a Key Stage 3 experience which is 

based on the Mathematics Mastery model, which uses manipulatives and other mathematical 

thinking strategies to get students to become confident in how maths works and curious about 

learning new skills.  

We also want our students to know why mathematics is so important, and we have built this into 

our curriculum, too. We underpin our teaching with explanations of where these mathematical 

concepts are used in the real world, in employment and in all fields of human endeavour. We 

also give our students access to the cultural knowledge of how mathematical discoveries we made, 

so that they know that the story of maths is every bit as compelling as the stories elsewhere in the 

curriculum. Our curriculum also involves a significant amount of cross-curricular mathematical work, 

in particular with our Science department, so that all students have a regular diet of experiences 

to secure key skills. 
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EAL Provision 
EAL teaching must enable students to acquire English whilst using the mainstream curriculum 

as the context. This involves developing specific resources and skills, which make the 

language of the curriculum accessible through for example increased use of visual prompts, 

scaffolding and modelling while also keeping the cognitive challenge and interest and 

engagement levels high. 
 
The key difficulty experienced by EAL students is that they have to learn in, through and about 

English all at the same time. 
 
Strategies for good practice when teaching students with EAL include: 

 

• When you plan your lessons at all times keep language in mind. 

• Model ‘Standard English’ at all times and in all contexts in school, adjusting the speed of 

delivery for EAL learners and rephrasing so that they can understand the simpler 

language. 

• Promote articulacy. 

• Introduction of keywords prior to subject learning, using speaking and listening strategies. 

• Students will remember new language much quicker if they have heard and 

spoken it before we give them the word in writing. 

• The normal order for language acquisition will always be in the order of, listening, 

speaking, reading and lastly writing. 

• Talk is the bridge to good understanding and writing. If they cannot say it and 

understand it, they will not be able to write it. 

• Plan for speaking and listening activities. There is an implicit belief that subtle skills 

of active listening and reasoned speaking will simply happen and this is not the 

case. 

• Allow EAL learners thinking time to answer questions so that they can process 

then translate their answers even if it means coming back to them later. 

• PowerPoints displaying good use of visuals and text in recommended fonts and size 

are helpful for EAL learners i.e. comic sans 12+ 

• Model key language structures and enable students to see patterns in language so 

they can assimilate it. 

• Create classroom cohesion by embracing EAL learners’ first language. 

• Allow students to discuss aspects of their lesson in their own language as 

comprehension and understanding must come before written or spoken outcomes. 

• Creating a safe and secure environment for new arrivals by reinforcing that each 

student’s contribution is valued regardless of level of ability and encouraging a 

supportive ethos from other students. 

• Encourage EAL learners to answer questions appropriate to their level of English. 

• Use body language, gestures and facial expressions to aid understanding 

whenever possible. 

• Break down instructions into manageable steps and ask students to repeat them to 
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ensure understanding is secure. 

• Provide opportunities for structured talk with fluent English speakers and advanced EAL 

• learners. 

• Plan for group activities to enable less able students to be guided by students that are 

more able. 

• Introduce role-play activities to develop confidence and speaking skills. 

• Translation of key words into the first language. 

• Encourage the use of a bilingual dictionary or ipad for translation 

 

There are materials and further suggested strategies on the T Drive/ Inclusion I EALI EAL 

Toolkit, which will support teachers preparing lessons to engage students with EAL. 
 
Assessment Requirements 

 
Twice per year, teachers will be required to make assessment decisions about the progress 

our EAL students are making in their development  of English Language skills. We are 

required by the DFE to declare proficiency in English of our EAL students and we use the 

NASSEA levels in all four skills of Listening Speaking Reading and Writing. 



Appendices 
Resource  Appendix 

Teach Like a Champion – The Colton Hills Way 1 

The Colton Hills Revision Cycle 2 

The Literacy Action Plan 3 
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