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RATIONALE
As part of our Term of Curriculum development, our twilight session on Thursday 27th February will be used as an opportunity to bring together and further co-ordinate our efforts towards a coherent, knowledge-rich curriculum for Colton Hills, with September 2020 as our ultimate aim. By this time, we will have a well-sequenced, engaging curriculum for all of our subject areas, a range of resources that support knowledge-rich teaching, and range of agreed and embedded teaching approaches which allow all students to make progress and succeed in our curriculum, regardless of starting points.

STRUCTURE OF THE TWILIGHT
The session itself will consist of two main parts, each consisting of an hour. These are:
3.30pm-4.30pm – Curriculum Sequencing: Why do we teach it in this order? 
In the first hour, departments will map out their curriculum sequence for all of the Key Stages relevant to their students. They will seek to explain, as fully as possible, why one thing comes before and after another in their curriculum, and what links one topic to another. This may be simply mapping things out together that have already been agreed in some departments; in others, there is more work to do and this will be a chance to lay out the structure for 2020-21 in a way that significantly improves the student experience. By the end, all teachers should be able to articulate the curriculum sequence and the reasons behind it, bringing this into lessons.
4.30pm-5.30pm – Curriculum Enhancing: How we can we make our curriculum more powerful?
The second hour will begin with some input from Laura Jude, Advisory Teacher for Disadvantaged Pupils with the Wolverhampton LA, on cultural capital and the theory of ‘Building the Field’. Once Laura has spoken, departments will critically evaluate their curriculum sequence, and look for opportunities to further enhance the curriculum and the resources we use to present it to students. In particular, this will be a chance to look at where cultural capital knowledge is taught, where students have chances at extended reading and writing, whether students can formally present their work to develop their speaking skills, and where the subject can make links to other subjects and whole-school curriculum focuses, and where students can access off-site trips and visits.

PREPARATION FOR THE TWILIGHT
Departments are at different points in their curriculum development, so below is a self-assessment tool to help to support preparations for the session. There is not anything to necessarily do before the session itself, but this could lead to interesting discussions in departments, and it would be well worth presenting the current curriculum picture to members of the department before the half-term holiday so that they feel prepared to engage in the session and bring their ideas and questions to the session. It will be optimum for everyone to feel fully involved in the session, and empowered to feel that they have contributed to curriculum discussions.
The self-assessment tool on the next page outlines the different stages in curriculum development, and is designed to support Curriculum Leaders in knowing what the next stages in their Curriculum Development are likely to be. It should be filled in prior to the session, and should therefore allow you to come to the session with a clear idea of how the session can be maximised for your department. Other than Laura’s presentation, the time will mostly be given over to the departments to use the time as best as the Curriculum Leader sees fit, and this will be best achieved if there has been an honest consideration of the curriculum prior to the session.

OUTCOME OF THE TWILIGHT
At the end of the twilight sessions, Curriculum Leaders will complete some brief feedback on where the department has got to, and again use the self-assessment tool to assess the next, ongoing actions. 
Ultimately, all Curriculum Leaders will submit a finalised return of the Curriculum Plan (template as Appendix A) to SBL by the end of the Spring Term, to present their finalised 2020 Vision Curriculum for whole-school evaluation. This will enable the Summer Term to be spent producing/improving the resources that support the curriculum, empowered to deliver our best ever, most knowledge-rich curriculum in academic year 2020-21.

CURRICULUM SELF-ASSESSMENT TOOL
The tool below is designed to get Curriculum Leaders to think about the current position of their curriculum, and the next steps are. The extent to which these questions can be answered by all members of the department is a measure of how strong the curriculum is, and how effectively this vision has been communicated to all teachers.
As experts in their subjects, and as school leaders, it is expected that Curriculum Leaders will engage in a positive and ambitious way, being self-critical of their curriculum and open-minded about how it can improve.
	

Stage
	Key Questions
	Agreed by all?

	Foundation Stage: Curriculum Purpose and Intent

	
1
Importance


	· Why does your subject exist?
· Why does your subject deserve its place in the curriculum?
· Why should your subject be given more curriculum time?
· What would students lose if your subject wasn’t there?
· Why is your subject important in the development of the world?
	

	
2
Moral 
Purpose

	· What are the values that underpin your subject?
· How does your subject contribute to students’ personal development?
· What are the vital spiritual, moral, cultural aspects of your subject?
· How can your subject affect students’ worldviews in a positive way?
· How can your subject improve students’ lives beyond their school career?
	

	
3
Skill 
Development

	· What are the most important skills that students develop in your subject?
· How do these skills develop over time and what does this look like?
· What does it look like when someone masters your subject?
· Which skills are the most challenging for students to master?
· How will students know that their skills are improving as they move on?
	

	Intermediate Stage: Curriculum Structure and Sequence

	
4
Content 
Coverage

	· How does your subject take into account the National Curriculum at KS3?
· How do you prioritise elements of the KS4/5 specifications?
· How do you ensure that content is covered to allow revision time?
· How is your curriculum a broad experience that engages students fully?
· How do you ensure that core concepts are regularly revisited?
	

	
5
Knowledge Progression

	· What is the most challenging knowledge that is learned in your subject?
· How does the knowledge in your subject get harder from year to year?
· How does Year 8 build on Year 7 (and all other years in sequence)?
· What knowledge will you ensure that students regularly come back to?
· What knowledge elements do students find the most difficult?
	

	
6
Transition 
Points

	· How does the switch between KS3-4 and KS4-5 increase the challenge?
· How are raised expectations communicated clearly to students?
· What do students find most challenging about these transitions?
· How are students supported to move between Key Stages effectively?
· What do you do to support students if they first arrive in KS4 or KS5?
	

	Advanced Stage: Curriculum Enrichment and Enhancement

	
7
Cultural 
Capital

	· What opportunities could exist to engage with cultural capital ideas?
· To what extent are these opportunities genuinely maximised?
· Where are there historical, social, political and ethical ideas that could be used to bring extra interest and engagement to your subject?
· What do students not understand, and how can you ‘build the field’?
	

	
8
Compelling
Experiences

	· What are the experiences in your subject that students never forget?
· Do you have enough of these experiences? Where can you create more?
· What visits and opportunities could further enhance your curriculum?
· What opportunities exist for students to present in front of audiences?
· How can students present their work in ways that excite and inspire them?
	

	
9
Whole-school
Curriculum

	· Which of the whole-school curriculum priorities are most relevant to you?
· Where do natural links exist into other subjects that we teach?
· How do you ensure that you dovetail with the work of other subjects?
· Can you find opportunities to work with other departments to deliver?
· Are there any whole-school curriculum ideas you could engage with more?
	



CURRICULUM PLAN
The table below is designed to be a brief, concise and meaningful Curriculum Plan which summarises the department’s thinking for our fully-developed, knowledge-rich curriculum. As well as a ready reference for Curriculum Leaders as part of their ‘deep dive’ department reviews, this should be a document shared with all members of the department, and regularly discussed as part of department meetings. It will be particularly useful when discussing how to move from one topic to the next, and will enable all teachers to coherently explain the curricular journey to students better in the classroom. Finally, new members of departments will be able to use it to get a better handle on the principles and practices of the department, allowing them to better transition into the department.
Please delete any years not relevant to you before submitting the final version to SBL.

	Department:


	Vision Statement: [No more than 50 words on what the department stands for]





	Strapline: [No more than 6 words. Make it catchy, memorable – alliteration always helps!]



	Curriculum Story: [No more than 50 words on the story of the curriculum sequence]





	Skills developed: [No more than 50 words on what students get from your curriculum]





	Year 7: Who am I? Who are you?

Learning the essentials of RE.

	 Topics
	Why we 
teach this
	Links to 
last topic
	Links to future topics
	Key skills developed
	Cultural capital opportunities
	Links to whole school curriculum

	Autumn 1 

	
My identity, my values, my community

	
It is an opportunity for the students to think about what makes up their own identity and also all the different identities around them. How many of the things that they think are important to them also matter to other people?  Gain an overview of the different religious identities in our Community.
	
	
Religious beliefs and values.
	
Know and understand what makes up a person’s own unique identity.
Why people have different beliefs and values.
Why studying RE is important.
	
The local geographical area
	
CULTURAL DIVERSITY

	Autumn 2 

	
Who is Jesus and why celebrate his birth?


	
Jesus is seen as inspirational to some people by exploring key aspects of Jesus’ life and teachings students will be able to gain an insight into the importance of Jesus for Christians today.
	
In the previous unit students explored a range of religious beliefs including Christian beliefs.
	
Lent and Easter
	
Know and understand the importance of Jesus and his teachings.
	
The holy lands

British calendar

Secularisation
	
CULTURAL DIVERSITY

	


Spring 1 

	
Islamic art and artefacts



	
Islamic art is significant as is enables students to understand Muslims think it is wrong to try to represent Allah’s work. For this reason, Muslims do not believe in drawing pictures of humans or animals.  Religious beliefs can be expressed through Art and Artefacts.
	
	
Eid and Ramadan
	
Examines the meaning and character of art in Islamic culture and explores its main decorative forms-floral, geometrical, and calligraphic.
	
The Middle East

Core Islamic teachings
	
ARTISTIC CREATIVITY

CULTURAL DIVERSITY

	
Spring 2 – Summer 1

	
What happened in Holy Week and the years afterwards?



	
Holy week is an important event in the Christian calendar.  Students will understand the significance of this week.  It marks the final week of Jesus’ life, from Palm Sunday (when Jesus entered Israel’s capital city, Jerusalem, looking like a king), through Maundy Thursday when Jesus ate his last supper with his disciples, to his arrest, trial and eventual execution on Good Friday. The belief that Jesus died on the cross to cancel out the bad things of the world is one of the most important beliefs in all of Christianity.
	
Jesus’ Birth
	
Christianity is explored throughout the RE Curriculum.
	
Identify the key events in the last week of Jesus’ life and why these are events are important for Christians.
	
Core Christian teachings

British calendar

Secularisation
	
CULTURAL DIVERSITY

	Summer 2

	
Exploring Places of Worship


	
Students should know that places of worship are important to many religious followers.  We live in a Multi religious society and there are many different places of Worship in the UK.
	
Religions in the Community
The Church
Islamic art and the Mosque.
	
The Mosque will be linked to work completed in the next unit on Eid and Ramadan.
	
To understand the importance of different places of worship for religious believers.
Identify similarities and differences between places of worship.
	
Famous religious sites e.g. The Vatican
	
CULTURAL DIVERSITY

	

	




	

	

	

	

	

	






















	Year 7: [Insert title of the year here – no more than six words]

[Brief summary of the overall focus here – no more than one line ]

	Topics
	Why we 
teach this
	Links to 
last topic
	Links to future topics
	Key skills developed
	Cultural capital opportunities
	Links to whole school curriculum

	Autumn 1 [Insert focus of the term here – no more than one line]

	



	
	
	
	
	
	

	Autumn 2 [Insert focus of the term here – no more than one line]

	



	
	
	
	
	
	

	Spring 1 [Insert focus of the term here – no more than one line]

	



	
	
	
	
	
	

	Spring 2 [Insert focus of the term here – no more than one line]

	



	
	
	
	
	
	

	Summer 1 [Insert focus of the term here – no more than one line]

	



	
	
	
	
	
	

	Summer 2 [Insert focus of the term here – no more than one line]

	



	
	
	
	
	
	









	Year 8: [Insert title of the year here – no more than six words]Beginning to be philosophical

Using our mind in a different way

[Brief summary of the overall focus here – no more than one line ]

	Topics
	Why we 
teach this
	Links to 
last topic
	Links to future topics
	Key skills developed
	Cultural capital opportunities
	Links to whole school curriculum

	Autumn 1-2  Thinking philosophically…without even knowing![Insert focus of the term here – no more than one line]

	

Bruce Almighty

	

To introduce the students to philosophy without them being aware and to introduce a new style of RS; film study.

	
	
A grounding for P4C.
	
Beginning to think outside the box.

Concepts of good, evil and suffering.
	
American culture

References to Christian teaching via ‘Easter eggs’ in the film.
	
CIVIC RESPONSIBILITY

	Autumn 2 – Spring 1 Training our brains to be philosophical thinkers[Insert focus of the term here – no more than one line]

	
Philosophy for Children




(P4C)


	





To train our brains to become philosophical thinkers and to begin considering belief systems outside of organised religion.
	





Thinking outside of the box.
	





Philosophical questioning will appear as planned activities in all units from this point onwards.
	





The 7 philosophical skills of ‘Phil and Sophie’

Critical thinking
Oral communication skills
	





This is wide ranging and dependant on what the themes within the philosophical questions developed by the students are.
	CIVIC RESPONSIBILITY




	Spring 1 – Spring 2 [Insert focus of the term here – no more than one line]

	
Buddhism



	To learn about a lesser explored (in primary) major world faith that is very different to the others.

	Philosophical thinking skills

Philosophy – belief without God

	GCSE RE - pacifism

	Oral communication skills

Critical thinking skills

	India, Tibet, Sri Lanka, China
	CULTURAL DIVERSITY

	Spring 2 – Summer 2 What does it really mean to be labelled a Christian? Spring 2 [Insert focus of the term here – no more than one line]

	
The Blind Side


	To think in a more philosophical way, now that we have developed our skills about the religions Christianity and what it means to be a believer.
	Year 7 topics on Christianity

Philosophical thinking skills

	Year 9 - persecution

GCSE RE Christian beliefs and practices

	Critical thinking
Oral communication skills

Persuasive writing
	American culture
Celebrity culture
	CIVIC RESPONSIBILITY

CULTURAL DIVERSITY

	Summer 1 Creativity in RS[Insert focus of the term here – no more than one line]

	

The Spirited Arts competition with NATRE

	
To create a piece of spiritual artwork to enter into the national spirited arts RE competition.

	
Will allow students to build on all RS knowledge gained from primary school and in KS3 so far.




	
The themes for the artwork all feed into the content of the GCSE course 
e.g. God’s good earth? – Stewardship.

	Creativity

Imagination
Discipline
Collaboration




	World view – culture, religion, society


Spirituality

World issues

Famous figures
	CIVIC RESPONSIBILITY

CULTURAL DIVERSITY


CREATIVE ARTISTRY

PRECIOUS PLANET


	Summer 2 [Insert focus of the term here – no more than one line]

	



	

	

	



	






	



	





	Year 9: Introducing….ethics[Insert title of the year here – no more than six words]

[Brief summary of the overall focus here – no more than one line ]The final piece of the puzzle before GCSE


	Topics
	Why we 
teach this
	Links to 
last topic
	Links to future topics
	Key skills developed
	Cultural capital opportunities
	Links to whole school curriculum

	Autumn 1 [Insert focus of the term here – no more than one line]

	

Ethics


	Ethics is part of the GCSE RS course, so this is where students will be introduced to the concept of it and how it can be applied to different issues.


	
 The students have explored within their previous topics whether certain situations are right or wrong (but not in the context of ethics).
	AQA GCSE Course:

Theme A – Human relationships

Theme B – Religion and life

Theme D – Religion, peace and conflict

Theme E – Religion, crime and punishment

And

A-Level RS – Component 3 Ethics




	
Critical thinking skills

Empathy
Problem solving
Communication skills
	
Historical examples of persecution e.g. Jews i.e. Holocaust and early Christians

Contemporary and historical Issues in the media
	
CULTURAL DIVERSITY

SOCIAL JUSTICE

CIVIC RESPONSIBILITY



	Autumn 2 [Insert focus of the term here – no more than one line]

	



	
	
	
	
	
	

	Spring 1Autumn 2 – Spring 1 [Insert focus of the term here – no more than one line]

	
Perceptions of religion










	To explore controversial religious issues in society, both contemporary and historical and what responses are to them.
 

This unit is taught now as it allows the students to begin critically examining religions through key questions e.g. Is it ok that people make fun of religion? Tackling these issues now will help prepare students for beginning their GCSE course after Easter.
	The students will be building on their existing knowledge of Christianity and Islam but this time looking at them through a critical lens.



	AQA GCSE Course:
Theme A – Human relationships

Theme B – Religion and life

Theme D – Religion, peace and conflict

Theme E – Religion, crime and punishment

And

A-Level RS – Component 3 Ethics


	Critical thinking skills

Empathy

Communication skills


Collaboration

· 
· 
· 


	The Vatican, Rome


Pop culture – The Simpsons, The Life of Brian.






	CIVIC RESPONSIBILITY

CULTURAL DIVERSITY






	Spring 2 [Insert focus of the term here – no more than one line]

	



	
	
	
	
	
	

	Summer 1 [Insert focus of the term here – no more than one line]

	What can Jewish scripture tell us about belief?







	To learn about the key beliefs of a people who students are aware of from History, but as people rather than a statistic.

	Year 7 – My Identity


Perceptions of religion

	Theme E- Religion, crime and punishment – Concepts of good and evil.

	Oral communication skills

Critical thinking skills

Writing with empathy


	The holy lands

Conflict

Holocaust


Jewish diaspora

Jewish scripture





	CULTURAL DIVERSITY


SOCIAL JUSTICE






	Summer 2 [Insert focus of the term here – no more than one line]

	



	
	
	
	
	
	

	Summer 1 and Summer 2
	Beginning the course – 1 to 5 mark exam questions focus.
	
	
	
	
	

	AQA GCSE Theme A – Relationships and Families























	The students will begin their GCSE early in Year 9 as all students will be studying core RS. This course aims to build upon the foundation skills acquired at Key Stage 3 (including those from Life Skills) and develop these further to allow students to think critically and evaluate their own views and those of other. 

Starting the GCSE now will enable specialist RS staff to teach students exam question technique before moving into Year 10 and progressing through the course at a faster pace to enable ample revision time prior to their external examinations.
	KS3 Christianity

	Synoptic links can be made between this and all future themes in the GCSE course
	Reflect on and develop their own values, belief, meaning, purpose, truth and their influence on human life.
	Family planning – One child policy, China

Contraception/relationships – life skills

Pop culture/the media e.g. Love Island, soaps
	CULTURAL DIVERSITY

SOCIAL JUSTICE

CIVIC RESPONSIBILITY


 

	Year 10: [Insert title of the year here – no more than six words]Philosophical and ethical themes


Tying together religion, philosophy and ethics
[Brief summary of the overall focus here – no more than one line ]

	Topics
	Why we 
teach this
	Links to 
last topic
	Links to future topics
	Key skills developed
	Cultural capital opportunities
	Links to whole school curriculum

	Autumn 1 [Insert focus of the term here – no more than one line ]Developing exam technique -  SONIC/PEREL

	
AQA GCSE RS Theme E – Religion, crime and punishment


	To explore many ideas that the students always find fascinating to do to with religion, crime and punishment. As the first theme to study in Year 10, it tends to motivate the students who always seem eager to study this topic after the summer break.



	Synoptic links can be made between this and all future themes in the GCSE course.
	


	

· 
· 
· 

 Develop their ability to construct well-argued, well-informed, balanced and structured written arguments, demonstrating their depth and breadth of understanding of the subject.
	Halden prison, Norway 

Key scholars – John Hick

The Jamie Bulger case

Death row, USA

Elizabeth Fry and prison reform
	
CULTURAL DIVERSITY

SOCIAL JUSTICE

CIVIC RESPONSIBILITY

	Autumn 2  Developing Key terminology and 12 mark exam questions[Insert focus of the term here – no more than one line]

	





AQA GCSE RS Theme D – Religion, peace and conflict



	The content of this unit builds upon that of Theme E, with several synoptic links being forged.

	Synoptic links can be made between this and all future themes in the GCSE course.
	
All of the contents studies in the themes units can be use synoptically e.g. the sanctity of life.




	Develop their ability to construct well-argued, well-informed, balanced and structured written arguments, demonstrating their depth and breadth of understanding of the subject.

· 
· 
· 


	WW2 – Japan (Hiroshima and Nagasaki)

Holy Lands 

Pacifism/Conscientious objectors
Quakers
	

CULTURAL DIVERSITY

SOCIAL JUSTICE

CIVIC RESPONSIBILITY

	Spring 1 [Insert focus of the term here – no more than one line]A focus on ethics

	




AQA GCSE RS
Theme B – Religion and life


	This is the final theme of study, left intentionally until now to allow the students to build up their examination skills and to have matured as students in order to tackle a study of controversial issues that require students to have sensitivity and maturity when approaching them (e.g. abortion and euthanasia).

	Year 9 - Ethics

Synoptic links can be made between this and all future themes in the GCSE course.
	






All of the contents studied in the themes units can be use synoptically e.g. the sanctity of life.

	Reflect on and develop their own values, belief, meaning, purpose, truth and their influence on human life







· 
· 
· 

.

Develop their knowledge and understanding of religions and non-religious beliefs, such as atheism and humanism.
	Pro-life/Pro-Choice

Dignitas, Switzerland

Conspiracy Road Trip in USA – documentary

Evolution and Darwin

The Big Bang theory
	







CULTURAL DIVERSITY

SOCIAL JUSTICE

CIVIC RESPONSIBILITY

	Spring 2  An in depth study of Christianity begins…[Insert focus of the term here – no more than one line]

	
Christianity - Beliefs


	This unit marks the start of the second exam paper to be studied. Many of the beliefs the student’s study will build on their prior knowledge from the themes unit which they have already acquired. The students also need to understand what Christians believe before they can understand how they put the beliefs into practice.

	This unit builds upon existing knowledge from the themes unit which they have already acquired and previous KS3 studies. 
	The content from this unit underpins the  following topic, ‘Christian practices’. 
	Develop their knowledge and understanding of religious beliefs, teachings and sources of wisdom and authority, including through their reading of key religious texts, other texts and scriptures of the religions they are studying.
	The Holy Lands

Denominations

The Reformation



	


CULTURAL DIVERSITY

SOCIAL JUSTICE

CIVIC RESPONSIBILITY

	Summer 1  and Summer 2   Digging deep into key religious beliefs and applying them to exam questions [Insert focus of the term here – no more than one line]

	
Christianity - Practices


	
This unit builds upon the previous unit, allowing students to examine how Christian beliefs are put into practice. It is the last focus of study on Christianity before moving onto Sikhism.
	
This unit builds upon existing knowledge from the themes unit which they have already acquired and previous KS3 studies.
	
This unit will be revisited when revision for the end of course examinations begins. 
	
Develop their knowledge and understanding of religious traditions, teachings and practices that are instrumental to the faith.
· 
· 
· 


	
Sacraments

Secular society

Community cohesion
	
PRECIOUS PLANET


CULTURAL DIVERSITY

SOCIAL JUSTICE

CIVIC RESPONSIBILITY

	Summer 2 [Insert focus of the term here – no more than one line]

	



	

	

	


	

· 
· 
· 


	
	







	Year 11: [Insert title of the year here – no more than six words]Religious belief and practice  
	
Deepening our understanding of religious belief and practice 
[Brief summary of the overall focus here – no more than one line ]

	Topics
	Why we 
teach this
	Links to 
last topic
	Links to future topics
	Key skills developed
	Cultural capital opportunities
	Links to whole school curriculum

	Autumn 1 and 2   Paper 1 - Digging deep into key religious practices and applying them to exam questionsAutumn 1 [Insert focus of the term here – no more than one line]

	

Sikhism - Beliefs

	
Students need to be aware that Sikhism is one of the diverse religious traditions and beliefs in Great Britain today.  Students need to study the beliefs and teachings of Sikhism their basis in Sikh sources of wisdom and authority. By this point, all the necessary knowledge on Christianity has been completed and they now have developed the skills required to study a new religion in depth. 


	
This unit builds upon existing knowledge from the themes unit which they have already acquired and previous KS3 studies.



	
Sikh Practices
	
Develop their knowledge and understanding of religious beliefs, teachings and sources of wisdom and authority, including through their reading of key religious texts, other texts and scriptures of the religions they are studying.

· 
· 
· 


	
Sikhism in the UK - Wolverhampton

Impact of Secularisation on the Sikh religion.

Contribution of Sikhism to society in the UK.
	
CULTURAL DIVERSITY



	Autumn 2Autumn 2 and Spring 1   Paper 1 - Digging deep into key religious practices and applying them to exam questions [Insert focus of the term here – no more than one line]

	
Sikhism - Practices



	
Students to examine how Sikh  beliefs are put into practice.

	
This unit builds upon existing knowledge from the Sikhism Beliefs Unit.



	
This unit will be revisited when revision for the end of course examinations begins.

	
Develop their knowledge and understanding of religious traditions, teachings and practices that are instrumental to the Sikh faith.

· 
· 
· 


	
Impact of Sikh lifestyle on the UK.
	
CULTURAL DIVERSITY


	Spring 1 [Insert focus of the term here – no more than one line]

	



	

	




	
	

· 
· 
· 


	
	



	Spring 2 [Insert focus of the term here – no more than one line]

	



	
	
	
	
	
	

	Summer 1 [Insert focus of the term here – no more than one line]

	



	
	
	
	
	
	

	Summer 2 [Insert focus of the term here – no more than one line]
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	Year 12: 

[Insert title of the year here – no more than six words]

[Brief summary of the overall focus here – no more than one line ]

	Topics
	Why we 
teach this
	Links to 
last topic
	Links to future topics
	Key skills developed
	Cultural capital opportunities
	Links to whole school curriculum

	Autumn 1 [Insert focus of the term here – no more than one line]

	



	

	

	

	







	

	


	Autumn 2 [Insert focus of the term here – no more than one line]

	



	

	

	

	






	

	


	Spring 1 [Insert focus of the term here – no more than one line]

	



	


	


	

	








	

	


	Spring 2 [Insert focus of the term here – no more than one line]

	



	


	

	

	








	

	


	Summer 1 [Insert focus of the term here – no more than one line]

	



	

	

	
	








	

	

	Summer 2 [Insert focus of the term here – no more than one line]

	






	




	
	
	








	
	



















	Year 13: 
[Insert title of the year here – no more than six words]


[Brief summary of the overall focus here – no more than one line ]

	Topics
	Why we 
teach this
	Links to 
last topic
	Links to future topics
	Key skills developed
	Cultural capital opportunities
	Links to whole school curriculum

	Autumn 1 [Insert focus of the term here – no more than one line]

	











	





	

	









	








	







	






	Autumn 2 [Insert focus of the term here – no more than one line]

	












	









	
	
	






	



	








	Spring 1 [Insert focus of the term here – no more than one line]

	






	
	
	
	








		Comment by H Brookes: 

	








	Spring 2 [Insert focus of the term here – no more than one line]

	



	
	
	
	
	
	

	Summer 1 [Insert focus of the term here – no more than one line]

	



	
	
	
	
	
	

	Summer 2 [Insert focus of the term here – no more than one line]

	



	
	
	
	
	
	





Appendix A: Whole-school Curriculum Vision

OUR CURRICULUM VISION
Colton Hills Community School is an inner-city school with a diverse cohort that draws from a wide range of cultures, nationalities and identities. A significant majority of our students come from working class backgrounds, and many from households where resources can be scarce and access to cultural capital is limited. Our school proudly holds the status of a School of Sanctuary, where students from across the local area – and across the globe, too – can come together to learn harmoniously regardless of their background and upbringing. We are aware of the challenges of our students’ lives, but do not use them as an excuse.
Therefore, the intention of our curriculum is that we will offer our students the access to a broad and varied curriculum that seeks to equip them for modern life. We intend it to be knowledge-rich, deep in its explorations of topics, challenging in its delivery and with a distinctive, outward-looking, international feel. We recognised the importance of grounding our curriculum in its wider contexts to enable us to fill gaps in our students’ knowledge that they may have when compared to students from more affluent backgrounds, and we are unapologetic in ensuring that our students have every opportunity to engage with as much powerful knowledge as those more fortunate than they are. 
With these school contexts in mind, at Colton Hills we have built our curriculum around a series of thematically based Curricular Concepts that students will see in various subjects, enabling them to draw links and supporting them in making connections that might not always be apparent to them.
The intention of our curriculum at all stages is that we will teach all children at the school that:
	1 – Humanity is on an optimistic, positive journey of developing tolerance, enfranchisement and rights for all peoples, and we must all play our part in this (SOCIAL JUSTICE)
2 – Diversity is a gift to be valued, one that enriches our school, and that the shared histories of all cultures are worthy of respect and understanding (CULTURAL DIVERSITY)
3 – Respect for the law, democracy and its institutions are vital, but that existing power structures should always be respectfully questioned (CIVIC RESPONSIBILITY)
4 – Technological development is full of great human achievement, but is not without its challenges and drawbacks of which we must always be aware (TECHNOLOGICAL PROGRESS)
5 – The natural world is a place of wonder, mystery and beauty that should be respected, revered and protected, particularly in the face of climate change (PRECIOUS PLANET)
6 – Our health – mentally, physically and spiritually – is of primary importance and must be preserved as it contributes immensely to a happy and contented life (HEALTHY LIVING)
7 – Being enterprising and financially independent is crucial, but making money should always be weighed against the moral decisions about who it might affect (ETHICAL ENTERPRISE)
8 – An appreciation of the vast array of creative arts and their power to entertain and educate is vital in an enriched, meaningful and fulfilled life (ARTISTIC CREATIVITY)



Students who leave school with wider awareness of the world around them, with self-respect and with a personal morality will be best able to take advantage of all that life offers, and find their place in the world as a citizen of all of their communities.
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